KAWARTHA PINE RIDGE DISTRICT SCHOOL BOARD

PROGRAM REVIEW COMMITTEE MEETING
Tuesday, May 12, 2020 at 7:00 p.m.
Roy H. Wilfong Boardroom, 1994 Fisher Drive, Peterborough, Ontario

AGENDA

ITEM 1.

CALL TO ORDER AND LAND ACKNOWLEDGEMENT
We would like to acknowledge that we are meeting on the traditional
territory of the Mississauga First Nations.

ITEM 2.

ADOPTION OF AGENDA

ITEM 3.

DECLARATIONS OF CONFLICTS OF INTEREST

ITEM 4.

ADOPTION OF MINUTES
for the Meeting held on Tuesday, March 10, 2020

ITEM 5.

BUSINESS ARISING FROM THE MINUTES

ITEM 6.

PRESENTATIONS/DELEGATIONS

ITEM 7.

DECISION ITEMS
7.1
Decision Reports
Nil
7.2

ITEM 8.

Policy Reviews
7.2.1
Board Policy ES-3.5, Homework, and
Board Policy ES-4.1, Assessment, Evaluation and Reporting

INFORMATION ITEMS
8.1
Student Achievement Reports
Nil
8.2

Student Achievement Initiatives
8.2.1
Instructional Technology Plan

8.3

Discussion Items
Nil

ITEM 9.

CORRESPONDENCE

ITEM 10.

BOARD MEMBER ADDITIONS

PROGRAM REVIEW COMMITTEE AGENDA
Tuesday, May 12, 2020
ITEM 11.

FUTURE MEETING DATES
June 8, 2020
(all Meetings will be held at 7:00 p.m. in the Boardroom unless otherwise noted)

ITEM 12.

ADJOURNMENT
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KAWARTHA PINE RIDGE DISTRICT SCHOOL BOARD

DRAFT PROGRAM REVIEW COMMITTEE MINUTES
Tuesday, March 10, 2020 at 7:00 p.m.
Roy H. Wilfong Boardroom, Education Centre, Peterborough, ON
ATTENDANCE
Present:

Trustees S. Russell (Committee Chairperson), D. Lloyd (Chairperson
of the Board), S. Bobka (Vice-chairperson of the Board), C. Abraham,
C. Dickson and K. Dupuis.
Trustee J. Klassen Jeninga attended the meeting via audio
conference.

Also Present:

G. Ingram, A.M. Duncan, S. Girardi, J. Ford and P. Jones.

Trustee S. Russell, Committee Chairperson, called the meeting to order and
welcomed members and guests to the meeting. It was acknowledged that the
Committee was meeting on the traditional territory of the Mississauga First Nations.
Adoption of Agenda
MOVED BY D. Lloyd, SECONDED BY C. Abraham
That the agenda be adopted with the following amendment:
 Item 8.3.1, Secondary Staffing Process Update, be moved to the
beginning of the Agenda
CARRIED
Adoption of Minutes
MOVED BY S. Bobka, SECONDED BY C. Dickson
That the Minutes of the last meeting held on Tuesday, February 11, 2020, be
adopted as recorded.
CARRIED
MOVED BY C. Abraham, SECONDED BY D. Lloyd
That the Committee move into the In-camera session (7:03 p.m.).
CARRIED
Following discussion of an In-camera matter, the Committee returned to the Open
Session Agenda (7:34 p.m.).
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Review of Board Policy ES-3.8, Special Education
Superintendent A.M. Duncan reported that Board Policy ES-3.8, Special Education, was
last reviewed in 2015. It was indicated that a review of the policy has been undertaken
in accordance with Board Policy which requires that policies be reviewed every five
years.
The policy was vetted through the Special Education leadership team and
Administrative Council for input, and revisions were completed to ensure alignment with
current legislative requirements, and consistency with KPR expectations and current
practices. The revised policy was also presented to the Special Education Advisory
Committee for review and input at its meeting of February 4, 2020. Suggested revisions
have been incorporated into the policy.
An indepth review of the changes to the policy was provided, and additional
amendments were received. Following discussion and questions of clarification, the
following recommendation was adopted.
MOVED BY C. Abraham, SECONDED BY C. Dickson
That Board Policy ES-3.8, Special Education, be approved as revised.
CARRIED
A copy of the revised policy is included in Appendix A.
Ministry of Education Memorandum 158 – Concussion Safety
Superintendent G. Ingram reported that in 2012, KPR established the Program Safety
Guideline for Concussions within the Health and Medical Needs policy, and updates
have continued as new information is made available and provincial regulations change.
He also noted that on March 7, 2018, the Ontario government enacted Rowan’s Law
(Concussion Safety), and amended the Education Act to protect amateur athletes,
including students, by improving concussion safety on the field and at school. The
amendments to the Education Act came into effect on July 1, 2019, and gave the
Minister of Education the authority to require school boards to comply with policy and
guidelines on concussions, consistent with Rowan’s Law. This includes the requirement
all school boards in Ontario have a policy on concussion safety for students that meets
specific minimum requirements. The last Wednesday in September has been identified
as Rowan’s Law Day, and in September 2019 all KPR staff and students participated in
a concussion awareness activity.
It was reported that in February 2020, KPR guidelines and resources were updated to
meet the requirements of Ministry Policy/Program Memorandum No. 158, School Board
Policies on Concussion. In addition, effective September 2020, KPR will require all staff
to participate in training related to concussion awareness, and a system of tracking
student concussions will be established.
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MOVED BY D. Lloyd, SECONDED BY C. Abraham
That the Ministry of Education Memorandum 158 – Concussion Safety report,
dated March 10, 2020, be received for information.
CARRIED
eLearning Update
Superintendent G. Ingram provided an update on eLearning in KPR. An overview of the
program was shared indicating that eLearning teachers are located in a variety of
schools across the district and generally teach between 1 and 4 eLearning sections
each year. They are supervised by the Principal of Secondary Program with support
from the home school principal. Courses are taught using an asynchronous approach
and are continuously modernized to reflect evidence based instructional and
assessment practices.
It was reported that in 2019-2020, KPR offered 34 sections of eLearning with a total of
29 different courses utilizing three distinct delivery models of online learning:
Traditional eLearning Delivery
 Twenty-two courses were offered to KPR students and taught by teachers
who also teach face to face courses in our high schools during the current
school year.
Hub School eLearning Delivery
 Twelve courses were assigned to three eLearning Hub Schools. The Hub
Schools are each assigned a senior subject discipline (Grade 11 and 12) for
eLearning. Clarke High School was responsible for Business courses, Port
Hope High School was responsible for Social Studies courses, and Norwood
was responsible for Canada and World Studies courses.
Hybrid eLearning Delivery
 Port Hope High School ran a hybrid eLearning course for the first time in the
Board for the 2019-2020 school year. A hybrid eLearning course blends
traditional face to face learning with eLearning. There were 8 Calculus and
Vectors students at Port Hope which is too few students to offer as a face to
face class on its own. In order to still offer this critical course for students
pursuing an engineering or science degree program, students from other
schools were added to the class via eLearning to make it viable.
Hub School data analysis has shown that the average for all Hub School courses was
three percent higher than other KPR students in the same courses, and Hub School
students missed an average of three days less than other KPR students. In the 20182019 school year 58 students participated in eLearning at the three Hub Schools and
the average grade for these students was 68 percent. In the 2019-2020 school year, 89
students participated in eLearning at the Hub Schools and the average grade for these
students was 7 percent higher at 75 percent. Last year students at the Hub School
sites enrolled in 165 credits and this year students are enrolled in 184 credits. A key
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component of the Hub School model is the addition of a full time e-Learning teacher
with one additional period each semester to support student success and teacher
learning related to online learning.
It was reported that based on the input received from schools, credit attainment data,
and information received via the Ontario eLearning Consortium (OELC) of school
boards, there is an anticipated need for up to 40 eLearning sections in 2020-2021.
Next steps will include continuing to examine student achievement data in the second
semester, and studying the feasibility of expanding the Hub model to other schools
within the Board. Additional discussion was held. It was noted that class sizes for
eLearning conform to the class size limits in our collective agreement with OSSTF.
MOVED BY C. Abraham, SECONDED BY S. Bobka
That the eLearning Update report, dated March 10, 2020, be received for
information.
CARRIED
Take Your MPP to School Day
Trustee C. Abraham reported that the Ontario Public School Boards’ Association
(OPSBA) Board of Directors has been working on a new initiative called “Take Your
MPP to School Day”, where trustees would invite their MPPs to spend time at a local
school to see first-hand some of the successes and challenges that exist in our schools.
It was proposed that the initiative would take place from Tuesday, April 14, 2020 to
Friday, April 17, 2020.
MOVED BY S. Bobka, SECONDED BY C. Abraham
That the meeting be extended (9:03 p.m.).
CARRIED
Discussion was held regarding the feasibility of postponing participation in the initiative,
possibly to the Fall, given the current labour relations climate in the province.
MOVED BY S. Bobka, SECONDED BY C. Dickson
That the Board’s participation in the “Take Your MPP to School Day” initiative be
postponed, and that a letter be forwarded to MPPs.
CARRIED
Future Meeting Dates
Future meeting dates for the 2019-2020 school year were reviewed. The next meeting
of the Program Review Committee will be held in the Roy H. Wilfong Boardroom at the
Education Centre, 1994 Fisher Drive, Peterborough, at 7:00 p.m. on
Tuesday, April 14, 2020.
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Adjournment
MOVED BY D. Lloyd, SECONDED BY C. Dickson
That the meeting be adjourned (9:12 p.m.).
CARRIED

Steve Russell
Committee Chairperson
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It is the policy of the Board to provide Special Education programs as required by the Education
Act and the supporting regulation as outlined in the Board’s Special Education Plan.
This policy is also reflective of the principles set out in the Ontario Human Rights Code, the
Accessibility for Ontarians with Disabilities Act, Policy and Program Memorandum 149
Protocol for Partnerships with External Agencies (2009), the Regulated Healthcare Professions
Act, and the Board’s Policy B-3.2 Equity, Diversity and Inclusion.
The Board's schools will strive to provide a continuum of evidence-based programming for all
students which will assist them to excel in learning, succeed in life and to enrich our
communities. The vision for Special Education is as follows: We promote learning for all when
we create and maintain mentally healthy classrooms, through programming, environmental and
organizational conditions which support all students to reach their full potential.
Our model for Special Education is rooted in inclusion.
1.

Special Education programming will be developed based on individual student needs,
identified through assessments and reflected in the Individual Education Plan (IEP) in
order to ensure consistency with the values and standards of the Ministry of Education,
the Board’s values, and the following guiding principles:
1.1

Our policies, practices, programs and interactions value equity, diversity,
inclusiveness and the dignity and humanity of each individual.

1.2

A climate of high expectations that promotes excellence is critical to the success
of all learners and reiterates our belief that all students can succeed.

1.3

We embrace a tiered approach to prevention and intervention in order to most
effectively support student needs, with a particular emphasis on strategies which
are good for all students, that may identify or even prevent difficulties before they
arise.

1.4

We are committed to physically and mentally healthy and safe schools and
workplaces for all of our students and staff.

1.5

We strive to meet the learning needs of all students through universal design for
learning, differentiated instruction, and assessment for learning; what is necessary
for some is helpful for all.
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1.6

We strive to meet the social-emotional learning needs of all students through
evidence-based programming and practices.

1.7

In KPRDSB, the principal leads the implementation of the Special Education
model in the school, including programming, organizational structures and
environmental conditions.

1.8

Our classroom teachers are the primary educators for all students. Teachers
require the support of the principal, and may require the support of special
education support staff, other teachers such as the Special Education Resource
Teacher, Special Education Department staff, and/or external professional staff,
functioning as collaborative teams, in order to meet the learning needs of all
students in inclusive classrooms.

1.9

Fairness is not sameness. Our students will receive require differing amount and
type of support to address their assessed needs, to work toward their goals, and to
strive for independence. work at a level appropriate to their abilities and needs.

1.9

Qualifications of staff are important to programming in order to meet the various
needs of students.

1.10

Because they play an integral role in the holistic nature of programming for
students with special needs, we will consult with parent(s)/guardian(s) both in the
home and school settings, and therefore are valued partners in the development of
students’ programs and support plans in matters which affect the learning and
wellbeing of their children.

1.11

The IEP is a working document that, when appropriate, is developed in
meaningful consultation with the student, parents/guardians, and staff to ensure
student success. Relevant assessment information determines that the student has
special education needs. We will provide continual assessment and regular
revision of the IEP and its goals, and expectations will reflect the changing needs
and progress of the student.

1.12

We encourage and facilitate, where appropriate, the involvement of community
partners is actively encouraged to consult, to collaborate on programming, and to
deliver support supplemental programs/services for students. with intensive needs,
including those in Care and/or Treatment, Custody and Correctional (CTCC)
programs.

1.13

We are committed to providing opportunities for quality, on-going professional
learning on evidence-based practice, as outlined in Learning for All (2013), to
Engagement of school board staff, principals, teachers and support staff. in quality
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on-going professional development on evidence-based practice, universal design
and differentiated instruction are essential elements in the successful delivery of
Special Education programming. The use of assistive devices is encouraged and
supported as a reflection of the Board’s commitment to inclusion, accommodation
and accessibility.
1.14

We will ensure that we are compliant with the Accessibility for Ontarians with
Disabilities Act (AODA) and the Ontario Human Rights Code (the Code) when
determining appropriate accommodations and modifications for students with
disabilities. Examples include use of assistive devices, specialized equipment,
technology and accessible classrooms. Individuals accompanied by service
animals that are evidently in service or are supported by medical certification, will
be permitted access to Board premises based upon a person’s disability. This
requirement applies only to those areas of the premises where the public or third
parties customarily have access.

1.15

We will hold transition meetings in a timely manner with all relevant stakeholders
for students with special needs who are changing placements, in order to share
information and make the best decisions to plan for student success.

1.16

Program reviews and evidence of improved student achievement are recognized
as accountability components in the delivery of Special Education programs and
services in KPRDSB.

References:
Education Act
Accessibility for Ontarians with Disabilities Act
Ontario Human Rights Code
Regulated Healthcare Professionals Act
Learning for All (2013)
Growing Success (2010)

Established: April 27, 2000

Revision Dates: June 22, 2006
April 29, 2010
October 22, 2015
DRAFT March 10, 2020
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KAWARTHA PINE RIDGE DISTRICT SCHOOL BOARD
TO:

Program Review Committee

TOPIC:

Review of Board Policy ES-3.5, Homework, and Board Policy
ES-4.1, Assessment, Evaluation and Reporting

INITIATOR:

Joe Tompkins, Superintendent of Student Achievement

BACKGROUND
1.

In accordance with Board Policy B-1.1, Board Operation and Policy
Development, the normal review period of policies shall be five years.

2.

In response to the release of Growing Success: Assessment, Evaluation and
Reporting in Ontario Schools, First Edition, Covering Grades 1 to 12 from the
Ministry of Education in 2010, a comprehensive policy and supporting
administrative regulations were revised and approved in February of 2011.

3.

Given the depth of change required by the policy in teacher and school
assessment and evaluation practices, great care was taken to create a policy
that ensured the principles of assessment and evaluation were explained in
accessible language without education jargon.

4.

Growing Success: The Kindergarten Addendum was released by the Ministry in
2016. The assessment, evaluation, and reporting policy for Kindergarten aligns
with the content, philosophy, and intent of The Kindergarten Program (2016), a
play and inquiry-based program designed to be developmentally appropriate for
young children.

STATUS
5.

Board Policies ES-3.5 Homework (Appendix A), and ES-4.1, Assessment,
Evaluation and Reporting (Appendix B), have been revised and updated to
include the addition of the Kindergarten Addendum and to strengthen educator
practices outlined in Growing Success.

RECOMMENDATIONS
1.

That Board Policy ES-3.5, Homework, be approved as revised.

2.

That Board Policy ES-4.1, Assessment, Evaluation and Reporting, be approved
as revised.

Joe Tompkins
Superintendent of Student Achievement
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Our Board believes that homework encourages the development of skills and attitudes for
life-long learning and is one of the ways of supporting and building upon the critical role that
parent(s)/guardian(s) have in a student’s education. Our Board’s Policy No. ES-4.1, Assessment,
Evaluation and Reporting, references the manner in which information gathered through the
completion of homework will be used.
1.

Homework
Homework is defined as work that students do at home to practise learned skills,
consolidate knowledge and skills and/or prepare for learning in the next class.

2.

Homework Principles
Homework is an integral part of teacher planning, student learning, development of the
school-parent/guardian partnership, assessment and evaluation based on the following
principles:
2.1

2.2

2.3

Teacher Planning
2.1.1

Homework will vary by student depending on the age and grade and be
differentiated based on student needs identified during instructional time.

2.1.2

Homework supports the instructional program and will help teachers to
adjust instruction and provide feedback to students to focus learning and
next steps.

Student Learning
2.2.1

Homework supports learning that has occurred in class.

2.2.2

Homework provides students an opportunity to develop and demonstrate
life-long skills and work habits such as self-regulation, organization,
responsibility, independent work, initiative, and collaboration as identified
in the learning skills and work habits portion of the provincial report card.

Developing the Partnership Between School and Parent(s)/Guardian(s)
2.3.1

Homework is one means of building and demonstrating the partnership
between home and school as it provides parent(s)/guardian(s) with an
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opportunity to engage, discuss and stay informed of the learning taking
place in their child’s class.

2.4

2.5

3.

2.3.2

Parent(s’)/guardian(s’) support of homework completion is valued in
promoting the home and school partnership.

2.3.3

Reference to this homework policy in student handbooks, agendas, and
other means of communication will benefit parent(s)/guardians, students,
teachers and administrators.

Assessment
2.4.1

Assessment is the process of gathering, from a variety of sources,
information that accurately reflects how well a student is achieving the
curriculum expectations in a subject, frame or course and the learning
skills and work habits.

2.4.2

Information from students’ homework completion supports the ongoing
process of gathering and interpreting evidence about student learning for
the purpose of determining where students are in their learning, where
they need to go, and how best to get there.

Evaluation
2.5.1

Evaluation is the process of judging the quality of student learning on the
basis of established criteria and assigning a value to represent that quality.
In Kindergarten, evaluation involves the judging and interpretation of
evidence of learning to determine children’s growth and learning in
relation to the curriculum expectations.

2.5.2

Homework completion can be used to support final Learning Skills and
Work Habits evaluation on report cards, however, the completion of
homework will not be reflected in the determination of students’ academic
achievement.

Assignments for Evaluation
3.1.1

Assignments for evaluation are used to evaluate student learning will be
worked on under the supervision of the teacher. Such tasks will be
instructed upon by the teacher, worked on largely in class, and students
will be provided with ongoing descriptive feedback.
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At times, assignments for evaluation may be refined at home, but the
content of such work, in these circumstances, is expected to continue to
reflect the work and learning completed under teacher supervision.

Established: April 27, 2000

Revision Dates: October 27, 2005
June 23, 2011
October 22, 2015
DRAFT March 2, 2020
DRAFT May 12, 2020
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The Kawartha Pine Ridge District School Board believes that purposeful and precise planning,
assessing, evaluating and reporting of students’ strengths and next steps for improvement are the
cornerstones for all educational programs. Growing Success: Assessment, Evaluation and
Reporting in Ontario Schools, First Edition Covering Grades 1-12, 2010, First Edition Growing
Success: The Kindergarten Addendum, 2016 updates, clarifies, coordinates and consolidates the
various parts of assessment, evaluation and reporting policies. This policy is developed with the
aim of maintaining high standards and improving student learning for all students of the Board in
a manner that is clear, consistent and accessible to parents.
1.

Assessment, Evaluation and Reporting Fundamental Principles
The Kawartha Pine Ridge District School Board (KPR) recognizes that the primary
purpose of assessment and evaluation is to improve student learning. The following
Fundamental Principles reflect the priorities of KPR as well as those defined in Growing
Success. They provide a vision of assessment and evaluation and reporting that is valid
and reliable and leads to the improvement of learning for all students. These principles:
1.1

are fair, transparent and equitable for all students.

1.2

support all students, including those with special education needs, those who are
learning the language of instruction (English or French), and those who are First
Nation, Métis or Inuit.

1.3

are carefully planned to relate to the curriculum expectations and learning goals
and, as much as possible, to the interests, learning styles and preferences, needs
and experiences of all students.

1.4

are communicated clearly to students and parents at the beginning of the school
year or course and at other appropriate points throughout the school year or
course.

1.5

are ongoing, varied in nature and administered over a period of time to provide
multiple opportunities for students to demonstrate the full range of their learning.

1.6

provide ongoing descriptive feedback that is clear, specific, meaningful and
timely to support improved learning and achievement.

1.7

develop students’ self-assessment skills to enable them to assess their own
learning, set specific goals, and plan next steps for their learning.
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1.8

are supported through professional development and collaboration.

1.9

use system and provincial assessment data to inform instructional practice.

1.10

maintain confidentiality of all assessment and evaluation and reporting
information relating to the individual student progress, in accordance with Board
Policy No. BA-1.1, Records Management.

Definitions
The following definitions explain key terms to help understand the implementation of this
policy.
2.1

Plan
To plan requires teachers to work together to develop comprehensive plans
consisting of long range, short term and daily lessons that meet the learning goals
for all students. Planning must be based on the skills and ideas within the
expectations of the curriculum and the accommodated or modified curriculum
expectations for students who have an Individual Education Plan. Assessment
and evaluation are considered as part of the planning process reflecting diverse
student needs, interests and abilities by bringing meaning to the curriculum. A
variety of evidence from assessment and evaluation shapes planning over time.

2.2

Assessment
Assessment is the process of gathering, from a variety of sources, information that
accurately reflects how well a student is achieving the curriculum expectations in
a subject, frame or course and the learning skills and work habits.
2.2.1

Assessment For Learning
Assessment for learning is the ongoing process of gathering and
interpreting evidence about student learning for the purpose of
determining where students are in their learning, where they need to go,
and how best to get there. The information gathered is used by teachers
to adjust instruction and provide feedback, and by students to focus their
learning and next steps. Assessment for learning takes place while the
student is still learning and serves to promote learning. In Kindergarten,
educators engage in assessment for learning as they observe and
document evidence of children’s learning through the process of
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pedagogical documentation and provide descriptive feedback to children
that is designed to help them move forward in their zone of proximal
development.
2.2.2

Assessment As Learning
Assessment as learning is the process of developing and supporting
students’ awareness of their own thinking while learning and conditions
that lead to success during their learning. The practice of using this
information makes the student a part of the assessment process. Students
monitor their own learning, use feedback from teachers and peers to
determine their next steps, and set their own learning goals. Students are
required to have a clear understanding of the learning goals and the
success criteria what it means to be successful, with the focus on the role
of the student as they are the critical connector between assessment and
learning. In Kindergarten, educators engage in assessment as learning
when they support children in setting individual goals, monitoring their
own progress, determining next steps, and reflecting on their thinking and
learning, to help them become confident, autonomous learners.

2.2.3

Assessment Of Learning
Assessment of learning is the process of collecting and interpreting
evidence for the purpose of summarizing learning at a given point in
time, to make judgements about the quality of student learning on the
basis of established criteria, and to assign a value to represent that
quality. The information gathered may be used to communicate the
student’s achievement to parents, other teachers, students themselves and
others. It occurs at or near the end of a cycle of learning. In Kindergarten
educators communicate information about the child’s key learning,
growth in learning and next steps in learning.

2.3

Evaluation
Evaluation is the process of judging the quality of student learning on the basis of
established criteria and assigning a value to represent that quality. Evaluation is
based on assessments of learning that provide data on student achievement at
strategic times throughout the grade/subject/course, often at the end of a period of
learning instruction. In Kindergarten, evaluation involves the judging and
interpreting of evidence of learning to determine children’s growth in learning in
relation to the curriculum expectations. Evidence of growth in learning for
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evaluation is collected over time using pedagogical documentation. Multiple
sources of evidence are used to increase the reliability and validity of the
evaluation of learning.
2.4

Communication
Communication is the ongoing dialogue between teachers, students and
parents/guardians about student achievement. Communication must be both
informal and formal, including strategies that ensure ongoing two way contact
(e.g., phone calls, notes, emails, report cards and interviews).

2.5

Learning Goals
Learning Goals are brief statements that describe, in student friendly language,
what a student should know or be able to do by the end of a period of instruction.
The goals represent clusters of knowledge and skills that the student must master
to successfully achieve the overall curriculum expectations.

2.6

Success Criteria
Success Criteria describes what it looks like when a student successfully meets
the learning goals. Success criteria are used to determine to what degree a
learning goal has been achieved. Success is defined by criteria in the achievement
chart, and discussed and agreed upon in collaboration with students. Using
success criteria, students and teachers are able to evaluate the progress being
made in the process of completing a task and then evaluate their achievement on
completion. Success Criteria are standards or specific descriptions of successful
attainment of learning goals developed by teachers on the basis of criteria in the
achievement chart, and discussed and agreed upon in collaboration with students,
that are used to determine to what degree a learning goal has been achieved.
Criteria describe what success “looks like”, and allow the teacher and student to
gather information about the quality of student learning. “Noticing and Naming”
is a strategy employed in Kindergarten that provides a link to more formal
approaches in the use of learning goals and success criteria

2.7

Professional Judgement
Professional Judgement is judgement that is informed by professional knowledge
of curriculum expectations, the classroom and school, evidence of learning,
methods of instruction and assessment, and the criteria that indicate success in
student learning. In professional practice, judgement involves an intentional and
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orderly thinking process that evolves in terms of accuracy and insight with
ongoing reflection and self-correction. Professional judgement is informed by
professional knowledge of curriculum, context, evidence of learning, methods of
instruction and assessment, and the criteria and standards that indicate success in
student learning. In professional practice, judgement involves a purposeful and
systematic thinking process that evolves in terms of accuracy and insight with
ongoing reflection and self-correction.
2.8

Assignments for Evaluation
An assignment for evaluation is used to evaluate student learning. Most
assignments for evaluation are rich performance tasks, demonstrations, projects or
essays. Assignments for evaluation do not include ongoing homework that
students do to practice skills, consolidate knowledge and skills, and/or prepare for
the next class.

2.9

Homework
Homework is work that students do at home to practise learned skills, consolidate
knowledge and skills, and/or prepare for learning in the next class. Assignments
for evaluation must not include ongoing homework. Information collected
through homework completion will be used as data to inform instruction.

2.10

Learning Skills and Work Habits
Learning skills and work habits are the skills and habits that can be demonstrated
by a student across all subjects, courses and grades, and in other behaviour at
school. These learning skills and work habits promote student achievement of the
curriculum expectations. The six learning skills and work habits that are
consistent from Grades 1 to 12 are: responsibility, organization, independent
work, collaboration, initiative and self-regulation.
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Roles and Responsibilities
3.1

Teachers will:
3.1.1

implement assessment and evaluation practices that are fair, timely,
transparent and equitable, to all students.

3.1.2

work with other staff members to plan, assess, evaluate and communicate
procedures consistent with this policy and the administrative regulations.

3.1.3

clearly identify what students are expected to know and be able to do.
These learning goals will be shared with students in language they can
understand.

3.1.4

describe, in specific terms, what successfully meeting learning goals will
look like. This success criteria will form the basis of descriptive
feedback and provide an assessment tool for students.

3.1.5

use a variety of assessment methods that fit the context of learning and
student needs.

3.1.6

collect evidence of student achievement through a variety of products,
conversations with individual students and observations, providing
students with multiple opportunities to demonstrate their overall
understanding of knowledge and skills.

3.1.7

assess, evaluate and report on the achievement of curriculum expectations
and the demonstration of learning skills/works habits separately. This
will provide information to parents and students that is specific to each of
the two areas of achievement.

3.1.8

ensure students are actively engaged in relevant classroom assessment
practices.

3.1.9

communicate regularly with parents/guardians, where students are under
the age of 18, to ensure they are informed of the progress of their child.

3.1.10 determine a report card grade based on professional judgement and
interpretation of evidence (observations, conversations and student
products) through the use of the curriculum achievement charts. In
Kindergarten, educators use their professional judgement, and
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information provided in The Kindergarten Program, to summarize
evidence of student learning in relation to the program expectations at a
given point in time, in order to specify a child’s key learning, growth in
learning and next steps.
3.1.11 determine report card grades that reflect the student’s most consistent
level of achievement, with special consideration for more recent
achievement and will not average marks as the sole determinant of a final
grade.
3.1.12 encourage students to be responsible for providing evidence of their
learning within established timelines, and outline for students there are
consequences for cheating, plagiarizing, not completing work, and
submitting work late.
3.2

3.3

Principals will:
3.2.1

ensure through collaboration with staff, any division or departmental
assessment, evaluation and reporting guidelines and practices align with
Growing Success and this policy.

3.2.2

actively support, collect and submit system assessment data, adhering to
the accountability timelines.

3.2.3

ensure that all administrative regulations that support this policy are fully
implemented through ongoing professional learning.

Students will:
3.3.1

4.

provide evidence of their learning within established timelines and
recognize that there are consequences for cheating, plagiarizing, not
completing work and submitting work late.

Late and Missed Assignments
This portion of policy examines how schools will inform students and parents about the
importance of submitting assignments for evaluation when they are due and the
consequences for students who submit assignments late or fail to submit assignments for
evaluation.
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4.1

Schools will use a variety of communication methods to inform students and their
parents about the importance of respecting deadlines for submitting assignments
for evaluation and the consequences for failing to uphold them.

4.2

Teachers will communicate clearly to all students, and where appropriate to their
parents, deadlines for the submission of assignments for evaluation and
appropriate consequences.

4.3

Teachers will collaborate with colleagues and students, where age appropriate, to
determine deadlines for submission or completion of assignments for evaluation.

4.4

Teachers will use a variety of strategies to encourage and facilitate completion
and submission of assignments for evaluation on time.

4.5

A missed assignment for evaluation is one that is not submitted or completed.
The teacher will clearly indicate the due date for completion of an assignment and
the date beyond which the assignment will be determined to have been missed.
Before an assignment can be considered missed:
4.5.1

the student must be given an opportunity to explain the incompletion.

4.5.2

students and parents must have been informed of the impending missed
assignment and the consequences for missing the assignment. Where
applicable, the student success teacher/special education resource
teacher/student support services has have been informed.

4.6

Teachers will ensure that mark deductions will not result in a final percentage
grade that misrepresents the measurement of a student’s attainment of the overall
learning goals.

4.7

The final grade on a student’s report card will involve teachers’ professional
judgement and interpretation of evidence through the use of the achievement
charts. The averaging of marks shall not be the sole determinant of a final grade.
The evidence of student learning from observations, conversations and student
products to be considered will reflect the student’s most consistent level of
achievement, with special consideration being given to more recent evidence.

4.8

When students submit assignments late and/or miss submitting an assignment,
this information will be part of their evaluation of learning skills/work habits.
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Cheating and Plagiarism
5.1

Academic honesty is a cornerstone of student learning. Cheating and plagiarism
are academic dishonesty; both are forms of lying and they are a serious academic
offense.

5.2

Plagiarism is using words, numbers, graphics, photos, music, ideas or any work of
another as one’s own without proper referencing. Students must always
acknowledge others’ work (writing, ideas, graphics, data, music, etc.) by citing
sources, even those from the internet, correctly.

5.3

Cheating is dishonest behaviour or attempted dishonest behaviour during tests,
examinations or in the creation of assignments for evaluation. Some common
examples are, but are not limited to: copying answers or ideas from one or more
people during tests, examinations or assignments, allowing one or more students
to copy from one’s own test or examination or assignment, communicating with
one or more people during a test or examination, or tampering with record entries,
report cards or transcripts.

5.4

All student evidence of learning must be his/her own, original work.

5.5

All schools will communicate this policy’s definition of cheating and plagiarism
to students using a variety of methods which may include newsletters, school
websites, student handbooks, course outlines or others.

5.6

It is important that teachers aim to prevent plagiarism and cheating by using a
number of strategies.

5.7

A teacher who has evidence of cheating or plagiarism must report it to the
principal.

5.8

When a principal determines that a student has cheated or plagiarized, there will
be a continuum of behavioural and academic responses and consequences based
on the grade level of the student, the maturity of the student, the number and
frequency of incidents and the individual circumstances of the student.

5.9

The principal will keep records of all incidents of plagiarism and cheating.
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Homework
6.1

Homework may be used as evidence of assessment for learning but not for
evaluation purposes.

6.2

Elements of assignments for evaluation (which may include rich performance
tasks, demonstrations, projects and/or essays) may be partially completed outside
of class time, however, to ensure equity, assignments for evaluation must be
completed, whenever possible and as age and grade appropriate, under the
supervision of the teacher.

6.3

Homework can be part of evidence gathered and included in final Learning Skills
and Work Habits determination.

6.4

Homework will be equitable, differentiated and based on student needs.

Administrative regulations for this policy will be developed to administer the goals of
this policy.

Established: March 25, 1999

Revision Dates: March 27, 2002
February 24, 2011
October 22, 2015
DRAFT March 2, 2020
DRAFT May 12, 2020
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KAWARTHA PINE RIDGE DISTRICT SCHOOL BOARD
TO:

Program Review Committee

TOPIC:

KPR Instructional Technology Plan 2020-2023

INITIATOR:

Gloria Tompkins, Superintendent of Education: Student Achievement
Dan Fitzgerald, Chief Information Officer

BACKGROUND
1.

In February 2010, the KPR Instructional Technology Plan was launched with
a primary focus on technology infrastructure, hardware acquisition and staff
training.

2.

By September 2011, wireless access points were installed and functional in
all Kawartha Pine Ridge DSB schools. Installation of SMART Boards began in
schools in November 2011 supported by training opportunities for staff.

3.

In the spring of 2012, teacher laptop and student netbook projects were
implemented across all KPR schools.

4.

Following the completion of the 2010 KPR Instructional Technology Plan, the
following initiatives have been implemented at KPR:
 Allocation of Chromebooks, iPads and Student Laptops (2013)
 Expansion of Wireless Infrastructure to support mobile device growth and
support collaborative environments
 Implementation of cloud computing, Google Apps for Education and Office
365 (2013 -14)
 Implementation of the Edsby platform (2014-15)

STATUS
5.

In the fall of 2018, regional focus groups were formed to gather input from
various stakeholders to guide the planning of our new Instructional
Technology Plan. The following themes emerged:
 Consistency in the use of communication platforms
 The need for learning in the area of digital citizenship
 Equitable access
 Pedagogy before technology
 Staff training in the use of technology
 Focus on privacy and security

6.

In January 2019, a working group was established to provide input into the
creation of a framework for the new Instructional Technology Plan 2020-2023.
Membership included: elementary and secondary teachers, principals and
vice-principals, early childhood educators, members of the Information and
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Communications Technology department (ICT), consultants and union
representation.
7.

The new Instructional Technology Plan places a stronger emphasis on using
technology and digital tools to strengthen and enhance student learning. The
framework of the new plan aligns closely with the four pillars of KPR’s
Essential Practices for elementary and secondary programming, and is
designed to address the following four questions:
 What’s Important to Be Learned?
 How is Learning Fostered?
 How Does Learning Happen?
 How do We Measure Success?

8.

During the 2020-2023 time period, the ICT department has identified the
following key priorities:
 Data Management and Security
 Enterprise Systems
 Equitable Access
 Communication
 Digital Citizenship

9.

As part of the three-year plan, the ICT department will continue to explore and
investigate innovative technologies to support and enhance student learning
in KPR.

RECOMMENDATION
1. That the KPR Instructional Technology Plan 2020-2023 Report, dated May 12,
2020, be received for information.

Gloria Tompkins
Superintendent of Education: Student Achievement

#LearningWithDigital
Instructional Technology Plan 2020-2023
Vision
At KPRDSB technology supports learning by enhancing opportunities
to communicate, innovate, and collaborate as responsible global
citizens. Our technology-enabled learning environments invite active
curiosity, critical thinking, and the creation of new knowledge.

In KPR, we promote...

CURIOSIT Y
Ask Questions

We are educating
a generation of children
and youth who have
no memory of a world
without the Internet,
without instant access
to information, without
an array of media at their
fingertips.
Ontario Public School Boards’ Association

CREATIVIT Y

COLLABORATION

Be Innovative

Learn Together

COMMUNICATION
Value All Voices

CITIZENSHIP
Know Your Footprint

COMMUNITY
Share Responsibility

Technology-enabled learning environments…
tInspire ACTIVE LEARNING and engagement with ideas and people to develop essential skills.
tIntroduce ways of INNOVATING and creating to extend knowledge and PROMOTE CRITICAL THINKING.
t Empower effective COMMUNICATION that connects classrooms to communities, and the world.

Our Moral Imperative:
Reimagining Modern Learning Environments
As we work together to reimagine the role of
learners and learning alongside technology in
KPR, it is critical that we create opportunities
that empower students with the skills necessary
to engage and participate as citizens within
a democratic society. More than ever before,
students require the flexibility and adaptability to
engage in “jobs that have not yet been created,
technologies that have not yet been invented
and problems that we don’t yet know will arise”.

“If we want learners who can thrive in
turbulent, complex times, apply thinking to
new situations, and change the world, we
must reimagine learning: what’s important to
be learned, how learning is fostered, where
learning happens, and how we measure
success. This means creating opportunities
that challenge, provoke, stimulate and
celebrate learning”Fullan, M., Quinn, J., & McEachen, J. (2017).
Deep Learning: Engage the World Change the World.

The Case for 21st Century Learning. (2016). Organization for Economic
Cooperation and Development (OECD).

As we continue to embrace instructional technology
in KPR schools and classrooms, the following key
questions will guide students, parents, educators
and Principals alike in a shared journey towards
innovation, inclusion and, most importantly,
confident, curious and connected learners.
•
•
•
•

What’s Important to Be Learned?
How is Learning Fostered?
Where Does Learning Happen?
How Do We Measure Success?

Technology Use in KPR Classrooms
Technology use in KPR classrooms requires clear curricular goals and criteria for learning. Without these
goals, students run the risk of being off-task and/or accessing inappropriate content online.
The following questions can support educators when making decisions about effective technology use in
the classroom:
• W
 hat is the purpose for technology use? Engagement? Access to information? Online
collaboration? Social Networking? Content creation?
• How are students using technology to support shared learning goals? In what ways will students
refer to co-created success criteria when using technology?
• What structures or routines have you considered to ensure that students navigate online
environments safely and responsibly?
• How will you ensure equitable access to technology at school and at home?
• How will you promote student accountability to their learning?
• How do student observations, conversations and products using technology guide and inform your
intentional planning and decision-making about next steps for learning (Assessment FOR and AS
Learning)?

Inspiring Modern Learners
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What’s Important To Be Learned?
Digital Leadership
Students need us. The sheer volume of information available, and how it is presented online, demands
that KPR educators are thoughtful and critical about the ways students interact with and use technology
at school. With technology and innovative practices in mind, learning has the potential to be dynamic and
differentiated in the ways it leads students into the future.
Digital leadership is a mindset that equips educators and students
with the essential skills necessary to navigate, engage and actively
participate in an interconnected, highly technological society.
This mindset is modeled through the intentional, explicit and safe
use of technology at school in order to prepare students as digital
citizens who:
• r esponsibly access, manage, create and evaluate information
online;
• thoughtfully use language and images in varied forms;
• r espectfully share their voice on social media platforms and
networks; and
• t hink critically about information and ideas when engaging in
digital tools.
Clear connections to digital citizenship and leadership are evident
in the Ontario curriculum in areas such as Media Literacy, Health,
and Technological Education. The Ontario Citizenship Framework
also provides a thoughtful lens for educators and students to
make direct connections between KPR character education and
our actions and choices online.

As a Digital Citizen:
• I use media in healthy ways that
promote my own and others’
well-being, and find a balance
between online and face-to-face
interactions;
• I build positive relationships
through effective
communication online;
• I avoid digital drama and
cyberbullying to create an online
culture of support and respect;
• I cultivate a digital identity to
reflect who I am and how I want
the world to see me;
• I think critically about what I
consume and create online; and
• I protect myself and my
information from theft and
exploitation
Adapted from: Common Sense Education, Digital
Citizenship: Scope & Sequence, 2019

Science, Technology, Engineering, the Arts & Mathematics (STEAM)

Ar t

STEAM opportunities foster critical thinking, creativity, innovation and problem-solving across the
curriculum. The integration of technology with science, engineering, the arts and mathematics is a powerful
entry point into authentic, hands-on learning in fields such
as computer programming, robotics, artificial intelligence
Science
Engineering
Arts
and coding. Together, STEAM learning opportunities
- researching
- building
- creative process
- exploring
challenge students to think outside the box, apply key
- constructing
- design thinking
- predicting
concepts and promote the integration of skills that support
- researching
- experimenting
innovative solutions and outcomes. In many instances,
Technology
- observing
- designing
- applying
the arts offer a rich context for STEAM learning where the
- coding - operating
- questioning
s
- inventing
t
creative process and design thinking intersect to activate
- programming
Ar
- analyzing
student potential and new possibilities for learning.
- creative process
- creative process

s

- design thinking

- design thinking
- estimating

Math

- measuring

- calculating
- reasoning

Inspiring Modern Learners

- problem-solving

Examples of Technology that Support STEAM Learning:
Squishy Circuits, Bluebots, MaKey MaKey, Beebot, Dash and
Dot, Code-a-Pillar, Ozbots, and Turing Tumble
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How Is Learning Fostered?
Intentional Task Design
Educators need to be intentional in the ways they use technology
to support students’ understanding of key concepts, skills and
expectations as outlined in the Ontario curriculum.
Effective tasks that integrate technology:
• Identify clear goals and criteria that explicitly connect to gradespecific learning expectations in the Ontario curriculum.
• Model assessment practices that promote the seven fundamental
principles in Growing Success with a goal of “maintaining high
standards and improving student learning.”
• Differentiate learning opportunities that answer the question
“Why this technology for this student at this time in this way?”
When planning for technology use, educators need to consider the following key questions.
How does the use of technology:
• C
 onnect to a cluster of curriculum expectations, the four categories of achievement and a clear
learning progression over time?
• Contextualize learning to create meaning and perceived importance?
• Support differentiation and developmentally-appropriate practices to accommodate varying
abilities?
• Invite choice in determining how a task will be approached?
• Present opportunities for clear, ongoing feedback based on learning goals and success criteria?

Guided Inquiry
In KPR classrooms, educators are thoughtful about how they use technology to bring curriculum to life by
offering rich, varied opportunities for peer collaboration, accountable talk, meaningful tasks and knowledge
creation. Educators honour student voice and, at the same time, clearly know where they are going and
how they are going to get there.
Guided inquiry has been described as a powerful approach to learning that lies midway between direct
instruction and free or open inquiry:

Direct Instruction
Educator-initiated, carefully selected
learning opportunities
All students use technology to
complete the same task often at
the same time
Students are mostly passive
recipients

Guided Inquiry
Educator-initiated and monitored
learning opportunities

Students choose their focus
for learning with technology
Educators make student thinking and without active guidance from an
educator often for the purpose of
learning visible through the use of
engagement;
technology, enabling the educator
and students to explore, interact and No imposed structures or explicit
reflect meaningfully with intended
outcomes for the use of technology
concepts and ideas
to support student learning

High educator intentionality; Limited
High intentionality; High student
or no student ownership
ownership

Inspiring Modern Learners

Free or Open Inquiry
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Limited educator intentionality; High
student ownership
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The following actions can promote guided inquiry when using technology in the classroom:
• E xpress curriculum as key questions for research and investigation;
• Invite experiential and hands-on learning with varied tools and technologies;
• Engage in group knowledge-building circles that consolidate key concepts and ideas that emerge as a
result of online collaboration and/or research;
• Create contexts for real-world problem-solving and innovation;
• Access information from authentic sources;
• Apply learning within and beyond school by leveraging digital technologies; and
• Consider alternate perspectives through varied online sources and digital tools.
Adapted From: Connecting the Dots: Key Strategies that Transform Learning (2014)

Learning Partnerships
By its very nature, technology brings people, information and
ideas together. It defies the limitations of geography, forming
authentic, dynamic partnerships and online networks that
extend learning beyond the classroom into local and global
communities.
These partnerships expose learners to different forms of
communication and collaboration, and equip them with
immense possibilities to access, share and create knowledge
with others at school, at home and across the world.

Edsby
In an effort to promote safe learning
partnerships in KPR, Edsby provides
a consistent and secure platform
connecting home and school. The
streamlining of communication,
assessment and reporting practices
strengthen parent partnerships
while ensuring the privacy of student
information.
• Attendance (K-12)

H

STUDENT

• K
 indergarten Communication of
Learning

E

CO

U

TY
I
N

OM

MM

In KPR, Edsby will be the platform for:

O

D
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Strengthening
Learning
Partnerships
Through Digital
Tools
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• Grades 1-8 Report Cards
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KPR ICT PLAN

Information & Communications Technology Plan 2020-2023

ROADMAP

S U M / F A L L ’2 0

• SparkRock Training – HR & Finance
• Replacing K212 & IPPS
• SparkRock Go Live – HR & Finance
• Student Information System Migration
Planning
• Edsby Attendance Trial
• Edsby Secondary Assessment & Evaluation
• Acceptable Use Policy Update
• Digital Citizenship Program

W I N / S P R ’2 1

• Security Awareness Campaign
• Microsoft 365 Security Pilot
• EndPoint Protection
• Email Security
• Equitable Access Pilot Gr 9-12 (Kajeet)
• Aspen Student Information System Training
• Edsby Attendance Go Live

S U M / F A L L ’2 1

• Aspen Student Information System Go Live
• Edsby Kindergarten Communication of Learning Pilot
• Edsby Grades 1-8 Report Card Pilot
• Evaluate/Expand Digital Citizenship Programing
• Policy Creation/Edits
• Data Storage and Security
• Acceptable Use of Technology
W I N / S P R ’2 3
• Acceptable Use of Social Media
• Microsoft 365 Security Go Live
• Equitable Access Expansion for Gr 9-12
• Identity and Access

Management
• Data Loss Prevention
• Consolidation and Assessment
of YR1 & YR2 of IT Plan

S U M / F A L L ’2 3

• Planning for Renewed IT Plan
• Consultation with Trustees
• Consultation with Senior Administration
• Consultation with Focus Groups
• Evaluate/Expand Digital Citizenship Programing
• Evaluate Equitable Access
• Expansion into Gr 7-8 Equitable Access Program

W I N / S P R ’2 2

• Edsby Kindergarten Communication
of Learning Pilot Expansion
• Edsby Grades 1-8 Report Card Pilot
Expansion
• Microsoft 365 Security Go Live
• EndPoint Protection
• Email Security

S U M / F A L L ’2 2

• Evaluate/Expand Security Awareness Campaign
• Edsby Kindergarten Communication of Learning Go Live
• Edsby Grades 1-8 Report Card Go Live
• Evaluate/Expand Digital Citizenship Programing
• Microsoft 365 Security Pilot
• Identity and Access Management
• Data Loss Prevention

Investigating Innovative Technologies
Key Priorities

Equitable Access
• Ensuring equitable access to online
learning environments (Kajeet)

Digital Leadership

Data Management & Security

• Promoting positive and responsible
use of digital tools (CommonSense,
MediaSmarts)

• Ensuring the security of Student and
Administrative data
o	Security awareness education
o	Stewardship of student created data
• Creating/Updating security policies

Enterprise Systems
• Creating efficiencies in the
management of our student and
staff data (SparkRock)
• Modernizing platforms (Student
Information System)

Communication
• Streamlining communications
through a consistent platform (Edsby)
• Promoting safe learning partnerships
between home and school

Where Does Learning Happen?
KPR is committed to learning spaces that promote equity, inclusion and accessibility for all students.
Educators continually make decisions about technology integration that appreciate and respect the cultural,
cognitive, social, linguistic and developmental diversity that exists within our K-12 classrooms, schools,
community and world.
Equitable learning environments in KPR are defined by the ways that educators carefully consider and coconstruct physical, social and virtual spaces with students. These spaces invite opportunities for dynamic
learning relationships between students, educators and the environment.

Makerspaces
“Makerspaces provide hands-on, creative ways
for students to design, experiment and invent as
they engage in science, technology, engineering,
arts and mathematics.”
From: http://www.makerspaceforeducation.com

Makerspaces occur in many of our schools.
A successful Makerspace:

Physical Environment

• P
 romotes learning opportunities through
collaboration, guided inquiry and hands-on
experiences
• Integrates clear goals from across the Ontario
curriculum; and
• Provides intentional, flexible materials and
spaces that invite students to synthesize and
create knowledge.

• A
 large gathering space for whole-group
conversations, located near Smartboards,
whiteboards, and/or easels;
• Flexible and configurable spaces that promote
small-group collaboration;
• Instructional materials, routines and technology
organized to promote independence,
differentiation and access to technology.

Embracing a Learning Commons Approach

Social Environment
• C
 lear, consistent routines and expectations that
support accountable talk and self-reflection using
technology;
• Collaborative tasks that encourage students to use
digital tools to capture their thinking for further
reflection;
• Technology that supports observations,
conversations and products to assess growth in
learning and identify next steps for instruction
(assessment for and as learning);
• Time embedded to engage in technology for the
purpose of information and idea-sharing;
• Spaces in the classroom that intentionally
encourage small group collaboration,
engagement and talk.

“A Learning Commons is a flexible and
responsive approach to helping schools focus
on learning collaboratively. It expands the
learning experience, taking students and
educators into virtual spaces beyond the walls
of a school...Within a Learning Commons, new
relationships are formed between learners, new
technologies are realized and utilized, and both
students and educators prepare for the future
as they learn new ways to learn.
And best of all, as a space traditionally and
naturally designed to facilitate people working
together, a school’s library, provides the natural
dynamics for developing a Learning Commons.”
Together for Learning: A Vision for the 21st Century, p. 3 (2010).

Inspiring Modern Learners
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Virtual Environment
• O
 nline spaces that are easily accessible, consistent
and thoughtfully organized;
• Tasks that embed time and space for online
collaboration, accountability and knowledge
creation;
• Learning goals and tasks are clear, explicit and
visible;
• Images and multimedia are used to engage
learners and strengthen connections to learning;
• Relationships are built through the use of
discussion boards and required contributions;
• Online learning is enhanced through face-to-face
interactions (blended learning) and/or real-world
application.

Blended learning environments use digital

learning tools in a classroom setting. Blended
learning can use just a few digital tools or it may
use a wide array of tools, courses and resources
(e.g. Google Classroom, Google Docs, Padlet,
blogs).

eLearning environments utilize digital

technologies to access learning outside of a
traditional classroom. In most cases, learning is
delivered completely online. In KPR, eLearning
is delivered through the Desire to Learn (D2L)
platform.
http://www.edu.gov.on.ca/elearning/courses.html

When considering virtual learning environments, KPR educators are responsive to their local communities
where access to technology and/or the internet may be limited. In these situations, educators make
thoughtful decisions to ensure equitable access to technology for all students at school and at home.

App Use in KPR Classrooms and Schools
Making decisions about using apps in the classroom requires thoughtful reflection about the educators’
purpose and the user’s role in the learning experience. In particular, it is important to be mindful of apps
that support content consumption and apps that support content creation when making decisions on
behalf of learners and learning. As a general rule, it is important that students do not focus on one type of
app more than another. Instead, these apps often support each other by offering students the tools they
need to gather information (content consumption) and subsequently use this information to create new
knowledge and ideas (content creation).

Content Consumption Apps
• C
 ontent has been created by
developers or a third party for
students to consume and/or
play to initiate learning;
• Students are typically passive
participants in the experience,
often simply clicking to access
information or perform a
single function (e.g. one way
transmission of information).
• These apps require thoughtful
educator involvement and
intentional interactions to
assess the impact of these
apps on student learning.
Inspiring Modern Learners

Content Creation Apps

How Does
My Selection of
Apps Promote
Essential Skills?
Character

Communication

Critical Thinking Citizenship
Creativity

Collaboration
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• P
 latforms and online spaces have
been designed for students to create,
communicate and share their learning
with others.
• Students are actively involved in the
learning experience, typically engaging
in multiple platforms, sources and content
simultaneously. The goal of content
creation is often to synthesize learning.
• These apps require an explicit
introduction to the online space,
thoughtful planning, and ongoing
individual or small group feedback related
to learning goals and success criteria.

Informational/Instructional Technology Plan 2020-2023

How Do We Measure Success?
Using technology to simply access information is not enough. Instead, effective technology integration
demands that students interact with online content in increasingly complex and thoughtful ways. To
do so, educators must design tasks that empower students as active, critical consumers and creators of
information.
The following chart supports educators in reflecting on and designing authentic tasks that move from
information in isolation towards a goal of knowledge creation in collaboration with others and new ideas.

Knowledge Creation
Guided
Inquiry

Educators:
• articulate a clear context for learning; intentionally design and scaffold
learning opportunities using digital tools that develop inquiry skills and
content knowledge that reflects clear expectations for learning from the
Ontario curriculum
Students:
• look beyond the obvious, examine information for validity, point of view and
bias, and construct meaning from all of these endeavours.

Critical and
Creative
Thinking

Educators:
• offer intentional opportunities online for students to read and write for
different purposes; evaluate texts; create texts in a variety of formats; and
interpret media texts, images and graphics.
Students:
• reflect, make connections between and question information interactively;
• Students use information to develop their own learning experiences

Multiple
Literacies

Educators:
• design learning opportunities that encourage students to use a broad range of
literacies online to meet their goals.
Students:
• use technology and online platforms to communicate and collaborate with
others in rich and varied ways.

Engagement

Educators:
• Identify and share a clear purpose for pursuing information online that directly
connects to learning goals and success criteria.
Students:
• are motivated by this purpose and recognize their role in gathering
information
• Differentiation has been considered to ensure all students can access this
learning opportunity (e.g. reading levels, background knowledge).

Information
Adapted From: Together For Learning: A Vision for the 21st Century, 2010.

Inspiring Modern Learners
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Bloom’s Taxonomy for Digital Tools and the SAMR Model provide direction into the types of tasks that we
plan with technology. The diagram below supports educators in considering worthwhile tasks and powerful
tools that leverage technology to promote higher order thinking skills.
Animating
Blogging
Collaborating
Composing
Designing
Filming
Making

Podcasting
Producing
Programming
Publishing
Solving
Wiki-building
Assessing
Checking
Critiquing
Experimenting
Hypothesizing
Posting
Predicting

Appraising
Attributing
Breaking down
Contrasting
Correlating
Deducing
Differentiating

Calculating
Charting
Collecting
Computing
Constructing
Demonstrating
Displaying

REMEMBERING UNDERSTANDING

Advanced search
Annotating
Categorising
Classifying
Commenting

Googling
Highlighting
Identifying
Listing
Matching

Contrasting
Demonstrating
Extending
Identifying
Interpreting

Networking
Quoting
Recording
Retrieving
Searching

Technology creates new tasks that were
previously inconceivable.

Rating
Reflecting
Reframing
Reviewing
Testing
Validating

Example:
• Creating and delivering a webinar to
students at another school.

Modification

Technology redesigns learning opportunities
for students.
Example:
• Integrating audio, video and text in a
blogpost to share a unified message with
others.

Augmentation

Technology replaces the use of another
tool with some enhancements.
Examining
Explaining
Interviewing
Editing
Operating
Presenting

Predicting
Summarizing
Tagging

Example:
• Interviewing peers and sharing a
recording on Flipgrid for others to see.

Substitution

Technology simply replaces the use of
another tool with no functional change.
Example:
• Projecting information on the
Smartboard instead of providing a
photocopy.
Adapted from: SAMR Smash: Using SAMR & Bloom’s Taxonomy
to Integrate iPads in the Classroom, 2019

Selecting
Tabulating
Visualizing

Adapted from: Churches, A. (2008). Bloom’s Digital Taxonomy. p. 5

Click on the links above to access digital tools that
promote higher order thinking.
Inspiring Modern Learners

SAMR Model
Redefinition

Integrating
Mind-mapping
Organizing
Questioning
Structuring
Surveying

APPLYING

ANALYSING

EVALUATING

CREATING

Bloom’s Taxonomy for Digital Tools

11

From: Rich Colosi
Media. (2014). The
SAMR Model Explained
By Students, YouTube.

Informational/Instructional Technology Plan 2020-2023

arned

? Wh e r e

i mp

le

a

Lea
r
De ning
sig by
n

app

Collaborators

Global
Citizens

en?

What’s

es

gh

g
nin al
ar igit
e
L hD
t
wi

do

in

or

ta

o
tt

le
be

rn

n

Reimagining Modern Learning Environments
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The goal in KPR is “to prepare [our]
students to lead fulfilling lives, be productive
contributors in a knowledge economy, and
thrive in an information and technologyintensive globalized world. Within this
context, Ontario continues to be focused on
the province’s core priorities of high levels
of student achievement, ensuring equity,
promoting well-being, and enhancing
confidence in publicly funded education.”
Towards Defining 21st Century Competencies for Ontario, 2016, p. 53

What’s Important To Be Learned?
• Technology use in KPR classrooms
• Digital leadership
• STEAM

How Is Learning Fostered?
• Intentional task design
• Guided inquiry
• Learning partnerships

Where Does Learning Happen?
• Physical environment
• Social environment
• Virtual environment

How Do We Measure Success?
• Information to knowledge creation
• App use in KPR classrooms & schools
• Bloom’s Digital Tools/SAMR

#LearningWithDigital
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The goal in KPR is “to prepare [our]
students to lead fulfilling lives, be productive
contributors in a knowledge economy, and
thrive in an information and technologyintensive globalized world. Within this
context, Ontario continues to be focused on
the province’s core priorities of high levels
of student achievement, ensuring equity,
promoting well-being, and enhancing
confidence in publicly funded education.”

• Digital leadership
• STEAM

In KPR, we promote...

CURIOSIT Y
Ask Questions

Towards Defining 21st Century Competencies for Ontario, 2016, p. 53

What’s Important To Be Learned?
• Technology use in KPR classrooms

At KPRDSB technology supports learning by enhancing opportunities
to communicate, innovate, and collaborate as responsible global
citizens. Our technology-enabled learning environments invite active
curiosity, critical thinking, and the creation of new knowledge.

How Is Learning Fostered?

We are educating
a generation of children
and youth who have
no memory of a world
without the Internet,
without instant access
to information, without
an array of media at their
fingertips.
Ontario Public School Boards’ Association

CREATIVIT Y

COLLABORATION

Be Innovative

Learn Together

CITIZENSHIP
Know Your Footprint

• Intentional task design
• Guided inquiry
• Learning partnerships

COMMUNICATION
Value All Voices

Where Does Learning Happen?
• Physical environment
• Social environment
• Virtual environment

How Do We Measure Success?
• Information to knowledge creation
• App use in KPR classrooms & schools
• Bloom’s Digital Tools/SAMR

COMMUNITY
Share Responsibility

Technology-enabled learning environments…
tInspire ACTIVE LEARNING and engagement with ideas and people to develop essential skills.
tIntroduce ways of INNOVATING and creating to extend knowledge and PROMOTE CRITICAL THINKING.
t Empower effective COMMUNICATION that connects classrooms to communities, and the world.

KPR ICT PLAN

Information & Communications Technology Plan 2020-2023

ROADMAP

S U M / F A L L ’2 0

• SparkRock Training – HR & Finance
• Replacing K212 & IPPS
• SparkRock Go Live – HR & Finance
• Student Information System Migration
Planning
• Edsby Attendance Trial
• Edsby Secondary Assessment & Evaluation
• Acceptable Use Policy Update
• Digital Citizenship Program

W I N / S P R ’2 1

• Security Awareness Campaign
• Microsoft 365 Security Pilot
• EndPoint Protection
• Email Security
• Equitable Access Pilot Gr 9-12 (Kajeet)
• Aspen Student Information System Training
• Edsby Attendance Go Live

S U M / F A L L ’2 1

• Aspen Student Information System Go Live
• Edsby Kindergarten Communication of Learning Pilot
• Edsby Grades 1-8 Report Card Pilot
• Evaluate/Expand Digital Citizenship Programing
• Policy Creation/Edits
• Data Storage and Security
• Acceptable Use of Technology
W I N / S P R ’2 3
• Acceptable Use of Social Media
• Microsoft 365 Security Go Live
• Equitable Access Expansion for Gr 9-12
• Identity and Access

Management
• Data Loss Prevention
• Consolidation and Assessment
of YR1 & YR2 of IT Plan

S U M / F A L L ’2 3

• Planning for Renewed IT Plan
• Consultation with Trustees
• Consultation with Senior Administration
• Consultation with Focus Groups
• Evaluate/Expand Digital Citizenship Programing
• Evaluate Equitable Access
• Expansion into Gr 7-8 Equitable Access Program

W I N / S P R ’2 2

• Edsby Kindergarten Communication
of Learning Pilot Expansion
• Edsby Grades 1-8 Report Card Pilot
Expansion
• Microsoft 365 Security Go Live
• EndPoint Protection
• Email Security

S U M / F A L L ’2 2

• Evaluate/Expand Security Awareness Campaign
• Edsby Kindergarten Communication of Learning Go Live
• Edsby Grades 1-8 Report Card Go Live
• Evaluate/Expand Digital Citizenship Programing
• Microsoft 365 Security Pilot
• Identity and Access Management
• Data Loss Prevention

Investigating Innovative Technologies
Key Priorities

Equitable Access
• Ensuring equitable access to online
learning environments (Kajeet)

Digital Leadership

Data Management & Security

• Promoting positive and responsible
use of digital tools (CommonSense,
MediaSmarts)

• Ensuring the security of Student and
Administrative data
o	Security awareness education
o	Stewardship of student created data
• Creating/Updating security policies

Enterprise Systems
• Creating efficiencies in the
management of our student and
staff data (SparkRock)
• Modernizing platforms (Student
Information System)

Communication
• Streamlining communications
through a consistent platform (Edsby)
• Promoting safe learning partnerships
between home and school

